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ABSTRACT 

This guide for instructors of Saskatchewan Newstart 
social work case aide trainees outlines course content, processes, 
and objectives for each phase of training. It is designed to help 
instructors function as guides and resource persons (as opposed to 
information givers or typical classroom instructors) as they help 
trainees learn how to develop and use case aide skills, relate 
effectively to clients, work harmoniously with welfare staff members, 
cultivate their own potential as case aides, and work effectively 
wirh the welfare department and the community. (LY) 
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CASL AIDK 
Instructor Guide 



CASE AIDE TRAINING 



Introduction 

The instructor in the Nev/Stert Cese Aide Progrum Gccepls g new type of 
instructor role. The Case Aide instructor will serve as a guide and a resource 
person rather than an information giver and typical classroom instructor. The 
instructor will share in the development of a leeirning group that will investigate, 
research, discuss, teach, and learn. The insti'uctor v/ill not need to be one 
step ahead of the trainees in the book; rather, he will need to be ready to offer 

assistance to the group when called upon. 

Inasmuch as the Case Aide instructors are coaches that have only a limited 

amount of training, they too will be learning with the trainees. They will need 

to meet with their instructor (supervisor) to learn more about group process and 

the Case Aide Program. Instructors will need to do research, and hold peer 

groups to perform their task of helping the trainee group progress. 

Instructors will need to be familiar with the Nev^^Start Lif e Skills Curriculum 

and with the content material of the Case Aide Trainee Guide as well as the ma- 

\ 

terial in this Case Aide Instructor Guide . 

A special process training course and materials are provided through the 
NewStart Instructor Training Manual which is a one-week training course for 

instructors using NewStart Curriculum. 

The challenge of being on the growing edge of a new field should inspire 

instructors to perform beyond the expected. The training that is being developed 
by the instructor will have wide effects on the traditional instructional systems. 
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PIIASE I 

A. UTILIZE CASE 
AIDE SKILLS 
Instructor Guide 



TRAINING OUTLINE 

CONTENT PROCESS OBTECTWES 



1. Duties of Case Aide. 

2. Duties and skills com- 
parison. 

3 . Reality test duties and 
skills needed to perform 
duties. 

4. Information on duties 
for reference. 



1. Discuss methods for 
collection of informa- 
tion on duties of case 
aides. 

2. Make committee assign- 
ments on data collection. 

3. Make up duty list and 
identify skills needed 
to perform duties. 

4. Discuss task assignment 
process and critique 
ability to work together. 



1. Identify case aide 
duties. 

2 . Learn how to collect 
meaningful information. 

3. Use reality testing 
methods in data col- 
lection. 

4. Understand critique 
methods in task as- 
signments. 



I. Discuss and List Case Aides’ Duties. 

The instructor should hold a group discussion as to v/hat a welfare worker 
does during a regular day. A list should be made and kept. The list may 
be divided into duties that are typically "community oriented", those that 
are "clerical", and those that are "client centered". 

II. Compare Duties and Skills Needed. 

The instructor may use the above list as a basis for having trainees 
identify skills they already possess. Trainees can prove helpful in 
identifying these skills in each other. Have the trainees check the 
completed duties list as to the things they nov/ can do. The instructor 
should positively reinforce trainees that they are already able to do 
many things. 




I 



III. Collect Information. 



The trainees should discuss v/ays of obtaining information relative to a 
welfare worker’s day. The group could form a committee to contact 
agencies for visiting departments. Discuss how and what tasks may be 
assigned to different trainees. 
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PI-IASE I 
B. REUTEEF- 
FECTOELY 
WITH CLIENTS 
Instructor Guide 



CONTENT 



TRAINING OUTLINE 

PROCESS OBTECTIVES 



1. Experience with families 
that points out similari- 
ties between families'. 

2. Experiences v/ith 
families that shov/ dif- 
ferences between 
families. 

3. Physical differences in 
families. 

4. Characteristics of 
families. 



1. Group discussion on 
identification of simi- 
larities and differences 
of families. 

2. Movie of families that 
demonstrates individual 
differences. 

3 . Make up list of typical 
characteristics of 
families. 

4. Review materials on 
families’ characteristics. 



1 . Understand the dif- 
ferences and similari- 
ties of families. 

2 . Talk openly about ex- 
periences v/ith families. 

3. Research information 
on differences of 
families. 

4. Develop methods for 
data collection. 



I. Discuss Similarities of Families. 

Because trainees are members of the community, any discussion of family 
association can prove to be a lively one. The instructor may use the black- 
board to list similarities as they are described. Trainees should decide 
on one or two words as being descriptive. The trainees should make and 
keep their own lists of the similarities of families. 

II. Discuss Differences of Families. 

Trainees have already noted the differences among themselves, and may 
use these same differences as a basis to discuss the v/ays in which 
others differ. Lists should also be made, as above, keeping them short 



and descriptive. 



The mental, physical, and emotional differences of families should cdl 
be discussed. 

III. Shov/ Movies. 

The instructor should reinforce the knov/ledge that families differ by 
showing movies. A list of films may be obtained from local agencies 
and a film such as "Lord of the Flies" shown. Trainees may have home 
movies of their children or family that they would like to shov/. 

After any film, a discussion and critique should be held. 
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PimSE I 

C. WORK HAR- 
MONIOUSLY 
WITH STAFF 
Instructor Guide 



TPxAINING OUTLINE 



CONTENT 

1. Present understanding of 
concepts of social v/ork. 

2. Compare present under- 
standing of social work 
v/ith reference material 
on v/elfare. 

3. Welfare as a tool. 

4. Modern Welfare process. 



PROCESS 



1 . Discuss present under- 
standing of concepts of 
social work. 

2 . Review reference ma- 
terial on welfare and 
compare with results of 
discussion on v/elfare. 

3. Discuss how welfare is 
utilized to improve the 
community. 

4. Develop a list of basic 
welfare concepts. 

5. Critique the group and 
discuss the role of this 
group in the training 
process . 



OBTKCTIVES 

1. Understand the basic 
concepts of the welfare 
process. 

2. Utilize basic welfare 
concepts in the train- 
ing program. 

3. Appreciate the role of 
welfare in the com- 
munity. 

4. Design a reference 
list of v/elfare con- 
cepts . 

5. Identify the role of 
the group in the 
training process. 



I. Discuss Basic Concepts of Welfare. 

The instructor should have trainees discuss concepts, or their ideas, on 
what they think v/elfare is all about. 

A. Who should receive welfare ? 

B. Who should pay for v/elfare? 

C. What should welfare do for a person? for a community ? for a nation? 

II. Review Reference Material. 

The instructor should have trainees review reference material and relate 
it to their views on what welfare is all about. PIov/ do the trainees’ 

o 
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Views compere with thcsse in the reference lueteriel ? What would the 
trainees chcinge '? 



III. Make List of Welfare Concents. 



X 



rainees should make a list of their own basic welfare concents. 



The insti'uctor should serve as the reality tester as to whether these 
may be valid, or reasonable. 

IV. Discuss Community Application. 

Hold a discussion on the ways in which a community may, or may not, 
benefit by the welfare assistance of its members. 

V. Discuss. 

The instructor should new give pause and direct discussion as to what 
the trainees as a group have been doing, 

A. Hov/ have we functioned as a group? 

B. Has our training been effective? 

C. Are members cooperating for mutual benefit? 
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CONTENT 



PHASE I 

D. USE POTEN- 
TIALS or SEir 
EFi-ECTP/ELy 
Instructor Guide 

TRAINING OUTLINE 

PROCESS • or>TECTi\n:s 



1. Individual contributions 1. 
to the job. 

2 . Talent profile , 

3. Contributicn of per- 2, 
sonality as case aides. 

4 . Inventor/ of talents and 
characteristics . 

5. Bringing personality to 
the job. 



Develop an inventoiy 
of talents that would 
contribute to being a 
case aide. 

Di SGuss the role of per- 
sonality as it relates to 
being a case aide. 

3. Make up a list of ad- 
mired chai'acteri sties 
and talents that would 
help a trainee to be a 
case aide. 

4. Make up a talent profile 
that v/ould indicate 
talents trainees could 
contribute to being a 
case aide. 



1. Appreciate personal 
talents that would 
contribute to being a 
case aide. 

2 . Understand the role 
that personality plays 
in being a case aide. 

3. Relates present skills 
and talents to tliose 
needed as a case 
aide . 



I. Discuss Talents. 

The instructor should have trainees discuss talents and what they are. 
Guide the discussion around talents as natural abilities that can be cul- 
tivated or improved upon. 

A. What talents / abilities, v/ill be of help to a case aide? 

B. What talents can be improved to help in being a case aide? 

C. What talents will be improved by being a case aide? 

II. Discuss Personality Characteristics. 

The instructor should have trainees discuss personality characteristics 
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snd v.-h<st ti'jsy ei'c*, A chsractciistic ic* a foalur*?, anci 

makes a person uniquely himself, 

A. May personality chciract eristics be both physical and non-physical? 

B. What characteristics v:i\l help a case aide? 

III. List Tcilsntr. and Personality Characteristics. 

The instructor will find that the discussion of both talents and personality 
characteristics v/il] overlap. Have trainci5S make up a list, combining 
both, which \voiild represent an idecil case side. Have trainees include 
in the list all those traits that they could admire in a case aide. 

IV. Make Talent Profile. 

Using the above list as a guide, have trainees make up tneir own Per- 
sonality Profile. The instructor should be positive in reinforcing trainees 
in the talents they do have. Encourage trainees to reinforce each other 



as to abilities. 
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PimSE I 
E. RELATE Er- 
FECTiVELY 
WITH WELFARE 
AND COM- 
MUNITY 

Instructor Guide 



TiXhmmG OUTLINE 



CONTENT 



PROCESS 



OBTECTiVES 



1. Past experiences with 
vvoifare . 

2. The relationship of 
the Welfare Dept, and 
the community . 

3. Cultural .sets in the wel- 
fare systems. 

4 . Parent- child - co.m munity- 
welfare relationships. 



1. Group di.scussion re- 
garding post experiences 
with v/elfare agencies 
and welfare personnel. 

2 . List the probable rela- 
tionships that exist 
between the welfare 
dept, and the com-munity . 

3- Discuss and investigate 
methods to research the 
relationship between the 
community and the wel- 
fare dept. 

4 , CaiT>' on research to de- 
termine the relationship 
that exists between the 
welfare dept, and the 
community . 

5. Discuss the cultural va- 
riations as to how certain 
families see the welfare 
department. 



1, Understand the impact 
of the welfare dept, on 
the community. 

2. ApprecL'iie the need for 
community cmd welfare 
dept . relation s hip . 

3- Develop an under- 
standing of cultural 
influences that affect 
how families relate to 
the welfare systems. 



I. Discuss Past Welfare Experiences. 

The Instructor should have trainees discuss their past relationships v/ith the 
welfare agencies. This may be either as a recipient or just as a community 



member. 



A. What has happened as the result of the contact with the Welfare Agency? 



B, How do welfare recipients feel toward the agency and the staff? 



C. What concessions had to be made by the welfare recipient as the re- 
sult of receiving help ? 

D. What is the reception at the welfare agency? 

E. Were recipients satisfied with treatment by welfare personnel? 

II. List Welfare - Community Relationship. 

The instructor should have trainees make a list of what they think the re- 
lationships are between the v/elfare department and the community. 

A. Who gives out information regarding welfare services ? 

B. Who contacts the parents regarding their children, and how is it done? 

C. Is there an organization including both welfare staff and recipients? 

Does it meet regularly? 

D. What are the names of the welfare officials ? 

III. Do Research Into Welfare - Community Relationships. 

The instructor may use the above list as a starting point to research the 
relationships that exist between the Welfare Agency and the community. 
Trainees should decide among themselves who will visit such persons and 
organizations as the Welfare Department, Department Supervisor, the ad- 
visory group, the Administrator, etc. After research and visiting, trainees 
should report their findings to the group and discuss them. 

IV. Discuss Cultural Variations. 

The instructor should have the group discuss the differences in the way cer- 
tain families view the v/elfare agency. Is there a difference in the way per- 
sons of different cultures accept the work of the Department? Do all cultures 
place an equal value on services ? 
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PHASE IT 

A . UTIU2E CASK 
AIDE SKILLS 
Instructor Guide 



TilAINING OUTLINE 



CONTENT 



PROCESS 



OBJECTIVES 



1. Design training methods. 

2. Develop training outline . 

3. Select content material. 

4. Case aide specific skills. 



1 . Develop a training out- 
line to match the speci- 
fic skills needed by 
case aides: 

a. Methods of instruc- 
tor . ; ; 

b . Items to be included . 

c. Depth of understand- 
ing needed . 

2 . Make committee or 
trainee assignments . 



1 . Accept responsibility 
for training . 

2 . Design training course 
in case aide skills. 

3. Work as a group to 
learn case aide skills. 

4 . Accept feedback on 
what individual skills 
are needed . 



3 . Group discussion on in- 
dividual ability to learn . 

4.- Ranking on skills needed 
by case aides . 



I. The Trainees Develop a Training Course. 

The trainees should develop their own training subjects and course. As the 
result of their identification of the skills needed by a case aide, the train- 
ees should nov 7 know in what areas they need instruction. The trainees 
should go over the list of skills, and rank items from the most important 
to the least important that need to be learned. 

II. Organize Committees. 

The trainees may develop committees to teach each other the skills needed . 
When outside instruction or help is needed, the trainees can be supported 
by the instructor as to identification of specialist. 



III. Pie pare to Learn. 



The trainees need to see themselves as ready to teach and learn. Following 
the ranking, discuss with the trainees the importance of ^villingness to learn. 

A. Are the trainees ready to lecirn? 

B. Arc the trainees ready to teach each other? 

C. What is their feeling about the ranking? 

W. Outline the Training Material. 

A complete outline should be developed, which would include all the ma- 
terial and skills for the technical education of the case aide. This 
outline should be based upon the data collected by the trainees and their 
ranking as to importance. 

A case aide or welfare Vv^orker should be called upon to reality test the 



outline . 
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CONTENT 

1. Recognize individual dif- 
ferences in families. 

2. Respect individual dif- 
ferences in families. 

3. Utilize individual dif- 
ference information on 
observing families. 

4. Criteria for measurement. 



TRAINING OUTLINE 
PROCESS 



1. Develop a m.ethod for 
identification of indivi- 
dual differences in 
families . 

a. What can be ob- 
served. 

b. What can be mea- 
sured . 

c. What is the environ- 
ment needed for ob- 
sei*vation. 

2. Discuss the influences 
that affect the behavior 
of the family. 

3. Discuss the responsi- 
bilities that are associ- 
ated with having a 
family. 



PtIASE II 

B. RELATE EFPEC- 
TP/ELY WITH 
CLIENTS 
Instructor Guide 



OBTECTIVES 

1. Recognize and respect 
individual differences. 

2 . Understand the diffi- 
culty of being a parent. 

3. Understand the en- 
vironmental influences 
on the family. 

4. Develop methods and 
techniques for observ- 
ing the family. 



I. Develop Method of Identification. 

Trainees have already discussed "what" the similarities and differences of 
families are. The instructor should now have trainees discuss "how they 
will tell the differences in families, when the trainees are case aides. 

Have trainees discuss what knowledge they already possess as a basis for 
identifying differences. Examples: their own childhood; their own children; 
their own family; friends and neighbors; etc. 

A. What can be learned by observation ? 

B. What can be learned by comparison ? 



C. Would it bo helpful to keep a daily diaiy? v/hy ? or v.-hy not? 

D. What is available as resource? (such as family guidance books) 

II. Discuss BehaviorsI Influences. 

The instructor should have the trainees discuss what influences the be- 
havior of the family. Numerous things will come to mind. 

Examples: environment, health, brothers and sisters, mother love, father 
love, death of family member, moving, rivalry, talents, etc. etc. 

III. Discuss Responsibilities in Raising a Family. 

All of the previous discussions concerning families may be used as a basis 
for the discussion by the trainees on parental responsibility. 

A. What does a parent owe a child ? 

B. What does a child owe a parent? 

C. What does a v/elfare v/orker owe a child ? 

D. What does a case aide owe a child ? 

E. Who share responsibility for the family? 

F. What does a case aide owe the family? 
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PIIASE II 
C . WORK HAR- 
MONIOUSLY : 
WITH STAFF 
Instructor Guide 



TRAINING OUTLINE 

CONTENT PROCESS OBTECTU/ES 



1 . The welfare background . 

2. The professional wel- 
fare v/orker's experience. 

3. The professional v/el- 
fare v/orker and the wel- 
fare system. 

4. The changing welfare 
system. 

5. The challenge of welfare. 



1. Discuss the progress of 
welfare, and v/hy changes 
have occurred. 

2 . List the various experi- 
ences professional wel- 
fare workers go through 
before serving as a case 
worker . 

3. Discuss the relationship 
between the professional 
welfare v/orker and the 
welfare system. 



1. Appreciate the struggle 
of welfare. 

2. Understand the impact 
training has on the 
professional case 
worker. 

3. Understand the dif- 
ficulty of changing 
a v/elfare system. 



I. Discuss the Progress of Welfare. 



A discussion should be held on how v/elfare demands are different today 



than they were years ago. Trainees may provide examples from their own 
lives, in relation to job demands. 

A. Do trainees need more welfare help today than their parents did ? 

B. Is it more difficult to be self supporting in modern society? 

C. Do jobs today demand more education? 

D. Are there more v/elfare systems today than years -ago? 

II. List Professional Requirements for Welfare Workers. 



The instructor should have trainees discuss and list what it takes to be 
a case worker. The instructor could have a case worker as a resource 



about Ms or her requirements to be a professional. 



person to tell the group 

A. How much schooling must a welfare worker have ? 

B. What personality requirements must a teacher have? 

III. Discuss Welfare Staff - Agency Relationship. 

Trainees may not have given much thought, before this, about what the 
relationship should be between v/elfare worker and \-/elfare agency. Have 
trainees discuss v/hat they think an ideal welfare worker - welfare agency 
relationship should be. 

A. Should the welfare setup act as a parent figure to the welfare worker? 

B. Hov/ much help should the worker expect? 

C. Should the worker be loyal to the welfare system? 

D. Should the v/elfai'e v/orker make any changes in the welfare system? 
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PRASE II 
D . USE POTEN- 
TIALS or SELF 
EFFECTIVELY 
Insti'uctor Guide 



TRAINING OUTLINE 



CONTENT 

1. Using tGlents. 

2 . Development of present 
talents that would help 
on the job as a case 
aide. 



PROCESS 



1. List the various talents 
that are used in dealing 
with families. 

2. Work out a plan for dev- 
eloping present talents 
needed for v/orking with 
families. 

3 . The group commitment 
to talent development. 



OBTECTIVES 



1. Commitment to im- 
proving talents that 
relate to the job of 
being a case aide. 

2. Use present talents 
to help other trainees 
learn new skills. 

3. Identify talents and 
qualities that could 
be used in working as 
a case aide. 



I. Using talents with families . 

The particular talents of trainees in working with families may be their 
most important talent. Trainees can gain self-confidence by associating 
their present talents with those needed in v/orking with families. 

A. Problem solving skill. 

B . Loving children . 

C. Understanding children's needs. 

D. Concern for child development. 

E. Experience in family relationship. 

The trainees should develop an in— depth list of skills they now have in 
dealing v/ith families. What additional skills are needed? Hov/ do 



trainees increase skills? 



II. Get a Comrnilmerjt. 



Trainees need to make a comaiitinent to the training prcgrc*m. 



A. WilUngness to learn 



B. Help others. 

C. Apply self. 



D. Stay in the program, 



E. Other. 



Rank order of the trainee group as to their commitment to the case aide 
training program. Discuss the ranking. This session could be video 
taped to help trainees see how they handle the ranking of commitment. 
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PIIASE II 

E. RlXaTING EF- 
FECTIX^ELY 
WITH WELFARE 
AND COM- 
MUNITY 

Instructor Guide 



TltAINING OUTLINE 



CONTENT 



PROCESS 



OBTECTWES 



1. Conditions in the com- 
munity that affect welfare 
operation . 

2. Pressures in the com- 
munity that affect wel- 
fare programs. 

3. Parent organization's 
role in the v^relfare 
system. 



1. Discuss the conditions 
in the community that 
could affect the opera- 
tion of the Welfare De- 
partment . 

2 . Develop a model of a 
community group that 
v/ould support a good 
welfare system. 

3 . Define the role of the 
professional case work- 
er in the Parent organ- 
ization of p. welfare 
system. 



1. Understand the com- 
munity impact on the 
welfare system. 

2. Appreciate the teach- 
er's role in the Parent- 
Welfare organization . 

3 . Utilize information 
regarding Parent or- 
ganization to relate to 
welfare, community 
organizations . 



I. Discuss How Community Affects Welfare. 

The trainees have previously discussed the relationship between the Wel- 
fare Department and community. This discussion v/ill probably already 
have overlapped into the “how and why" of the influences of the community 

on a welfare program. 

A. Does the community support its Welfare Department ? 

B. Does the community have sufficient finances to support good welfare? 

C. Do those people vmhout need give support to the welfare system? 

D. Does a transient population provide a good background for a good 
welfare program? 



II. Develop a Model Gupport Conirriunity. 



The instructor should have trainees list all of those things v/lilch they 
believe a con-muriity should iiave, to support good welfare. What should 
an ideal community do in order to support its Welfare Department ? 

III. The trainees should discuss the role of the professional case worker in 



the Parent - Welfare organisation. Trainees should invite resource per- 



sonnel to speak to the group — such as an officer in the organization, a 
welfare v/orker, a member of the government. 
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CONTENT 



I. Variation in skill 
development . 



PHASE III 
A. UTILIZE CASE 
AIDE SKILLS 
Instructor Guide 



'raiNING OUTLINE 



PROCESS 



obiecti\t:s 



1. Develop an inventory 
of skills each trainee 
needs to improve. 



1. Be able to develop 
measuring tools to 
determine progress 



2 . 



3. 



4. 



I. 



II. 



III. 



Skills and motivation. 



2. Develop a measuring 
LcjI for each of the 



2. Associate learning 
with teaching. 



Identification of skills 


skills needed , to pro- 
vide trainees a method 
of following progress. 




needed . 


3 . Make up a list of the 


3 . Accept responsibility 




skills trainees have 


for helping others to 




that match those need- 
ed on the job. 


learn . 


Skill Bank Inventory. 


4. Discuss how trainees 
can help each other 
learn new skills by 
using the committee 
process . 





Develop Skills. 

The instructor should serve as the reality tester for the trainee input of material. 
The trainee will need to be confronted regarding his course input. To develop 
skill in the trainee, the trainee needs to knov/ when he is doing well or poorly. 
The Instructor can direct the trainees to give feedback after each session. 
Organize . 

ITie trainees may have difficulty in organizing the training course. The instruc- 
tor, by calling in outside help in the organization of the course, will support 
learning by helping v/hen helping is also teaching. 

Keep the Group on Schedule . 

As the course is developed the instructor will need to keep the course moving . 
Trainees may not be able to keep up with the schedule they have planned. 




The insti'uctor should check 



with students and committee to mal 



v/ill be ready when it is their turn . 




cc sure they 
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PHASE III 
B. RELATE EITEC- 



TIVELY WITH 



CLIENTS 
Instructor Guide 




CONTENT 



PROCESS 



OBTECTIVT.S 



1 . The problems families 
bring to the community 



2. The Pi'oblem and Obser- 
vation . 



1. Discuss the problems 
families may have in 
the community. 



1. Observe families 
in order to develop 
techniques for making 
predictions . 



3. Emotional and Behavior 
problems affect the 
Welfare Program. 



2 . Develop a list and ob- 
servation form for noting 2 . 
family behavior. 



Develop skills in 
observation . 



3 . Visit a family and note 
behavior. 



3 . Understand behavior 
variations of families. 



4. Identification of symp- 
toms . 



4. Report on observation and 
note variations and changes. 



5. The association of fam- 
ily and stress . 

I. Discuss Pi’oblems of Families. 

Families do not all adjust to the community in the same way, nor do all adjust 
to different environments. The instructor should have trainees discuss what the 
problems are that families may have in the community. Are there things that are 
problems to some families and not to others? Discuss both physical and non- 
physical problems. 

II. Develop Observation Form. 

Have trainees list v/hat they believe to be problem behavior in families. How 
do different families respond to different problem situations? Could one welfare 
worker consider certain behavior a problem and another worker not consider it 
a problem? 

III. Note Family Behavior. 

While on a visit to a family have trainees observe the family as to possible 



problem behavior. IVainocs could visit friends or visit families on the recommenda- 
tion of the welfare department. Trainees should use the observation sheet to check 
the behavior of a family. The instmetor could have two or more trainees check 
the behavior of the same family and compare their observations later. 

Group discussions as to findings should follow all family visitations. The 
instructor should have trainees discuss \vhether they agree on certain behavior 
being a problem. 
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PHASE III 
C . Vv^ORK HAR- 

TI^NING OUTLINE MONIOUSLY 

WITH STAFF 
Instructor Guide 

-CONTENT PROCESS OBTECTIVdiS 



1. Typical Welfare 
Department Organ- 
ization . 

2. Design of Welfare 
Facility. 

3. Expectations of 
professional v/el- 
fare workers of 
case cades . 



1. Analyze a typical 
v»^elfare department 

in terms of organization 
and function. 

2. Design a floor plan for a 
typical Welfare Depart- 
ment . 

3 . Flave a vignette on the 
expectations v/hich pro- 
fessional welfare v/orkers 
have of case aides. 

4. List the support services 
necessary for a v/elfare 
worker in the field . 



1. Understand how pro- 
fessional v/elfare 
workers will view 
case aides . 

2 . Appreciate the support 
the welfare departmoit 
offers to the welfare 
worker. 

3 . Cope with the welfare 
organization as it re- 
lates to being a case 
aide. 

4 . Develop skills in work- 
ing with professional 
welfare workers . 



I. 



II. 




Analyze a Welfare Department as to Organization and Function. 

Not all Welfare Agencies are alike, and they will differ in organization and function. 
The instructor should have the trainees discuss and analyze what they believe to 
be a typical welfare agency. Have the trainees make an organization chart of 
welfare personnel, including Government board. Director, Supervisors, case 
workers, community workers , office, janitor, etc. 

Make a list of the functions of all the personnel that are needed in this typical 
welfare department. What are their principal duties v/ithin the v/elfare setup? 

Make Rough Sketch of a Welfare Floor Plan. 

The trainees should already have visited the Welfare Office and would have an 
idea of tne rooms used and needed in a Welfare Department. The instructor 
should have trainees make a rough sketch of what a floor plan of a Welfare 
Department should be like. Flave them use either blackboard or use individual 



JIF/ 



sketches. The trainees may use the above list of welfare functions as to what is 
needed in a Welfare floor plan. 

III. Vignette on Case Aide Expectations. 

The instructor should follow the form for Vignette in the Life Skills Curriculum. 
The instructor should use professional Welfare W'^orkers along with the trainees. 

A. What does the Welfare Worker expect of the aide? 

B. What does the aide expect of the Welfare Worker? 

IV. List Support Services. 

The instructor should have trainees list the neccessary support services 
that a professional welfare wodeer needs in order to give good service to the 
community. 

Example: clerical^ administrative^ health/ financial/ travel/ agency coopera- 
tion/ etc. 
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CONTENT 



1. Micro teaching with 
video tape . 

2. The trainee contributes 
to instruction . 

3. Content and process 
of training . 

4. Awareness of instructor 
impact . 



TPMNING OUTLINE 

PROCESS 

1. Trainee presents 
information on skills 
needed by Case Aide. 
(Video-taped) . 

2. Trainees critique each 
other's class demon- 
strations. 



PHASE III 

D. USE POTENTIALS 
OF SELF 
EFFECTIVELY 
Instructor Guide 

OBTECTIVES 

1. Learn to use video tape. 

2. Give and receive 
feedback on teaching 
technique. 

3 . Develop critique skills . 



I. Video taping of Trainees' Presentation. 

The instructor v/ill have each trainee give a presentation before the group. The 
trainee may use various topics as outlined in Phase I. These presentations 
should be video-taped by another trainee for playback. 

II. Critique of Presentation. 

The video-tape of trainees' presentations v/ill be played back. Trainees will 
critique each others' group presentations. These trainee presentations and the 
critique are done to help the trainee develoj^ skill and confidence in him^^elf. 
Trainees will find that they will develop a skill in doing a critique of one another. 

III. ■ Discuss Instructor Impact. 

The instructor by now has progressed far enough to benefit from a discussion of his 
part in the group. The instuctor should encourage trainees to discuss how they 
feel about him as an instructor. This discussion should be followed by one on 
how the trainees think that they, as case aides, will be seen by the families they 
serve. The instructor should encourage open discussion. 
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imiMii'IG OUTUi'u: 



pri/\si: m 

K . RlJIATi: KiTlX:- 
TIVET.Y with 
V vELfARL DEPT. 
AND COMMUNi- 
TY 

Instriictor Guide 



1. Chcingos made in the 
welfare system as the 
resui t of community 
action . 

2. Community responsi- 
bility for v/elfare . 

3. Role of the case aide 
in the traditional 
welfare system and 
his relationship to 
the community. 

4. The task of the case 
aide in relating to 
the community. 



PROCESS 



1. Discuss the changes 
made in the welfare 
system as the result 
of community pressure. 

2. Discuss the trainees' 
past participation in 
v/elfare-related groups . 

3. List all the supportive 
roles the case aide may 
take in the community. 

4. Discuss the community 
expectations of the case 
aides . 

5. Discuss the case aide 
expectation expectation 
of the client. 



OBTECTIVES 

1 . Understand individual 
influences on the 
v/elfarc system. 

2. Develop roles that 
v7ould support the 
welfare system. 

3. Understand the feelings 
of community 
tov/ards the welfare 
system . 



I. Discuss Effect of Client Pressure. 

The instructor should have trainees discuss the influence of client pressure 
on the Welfare Department. Trainees may have participated in making changes 
in the Welfare Services. What things could be changed as a result of clients' 
v/ishes ? 

A. Could services be improved? 

B. Could a nevv building be gotten? 

C. Could salaries be raised? 

D. Could the reporting system be changed? 

E. Could requirements for case aide be changed? 

Where v/ould clients have to exert pressure in order to make their wishes knovvm? 



vV'ould it be to t:K* Govv-rnmc-nl? Tho Director? TIil; wilftiivj orgurd^'-ition? 
Community Service orgnidzetions? 

II. C-ti:**e Aide: in the Comniunity 

The traineos should discuss hov/ much they sh.ciild participate^ tis case 
aides, in community groups. What organizations, if any, should they attend? 
The case aide will have direct contact with families during many hours of 
the day. Plow much contact should the case aide have with the fennily in 



a community organization? 



III. Discuss Client Expectation. 

The client has certain expectations of each person who has any responsibility 
for Welfare Service. The instructor should have the trainees discuss vvhat 
a client will probably expect of a case aide, and what a client has a right 



to expect . 

A. Should the client expect a case aide to give the family fair treatment? 

B. Should the client expect the case aide to give love to the family? 

C. Should the client expect the aide to help the family to improve? 

D. Should the client expect the aide to try to get additional services 
for the family? 

The instructor should also have the trainees discuss v/hat they expect of the 
client. The same questions may be re-w^orded and asked by the aide of 



'1 



the client. 
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PH*’iSi: IV 
A. iniLizi: 
CASr. AlDl. 
SY.IUS 

Instructor Guide 



Tfi/u NIK'G OUT UNi: 





co.'Gi i:>rr 




PP.OCT.SS 


OBii:c:Tivrs 


1. 


Tne work of the case 


1. 


Trainees tc*ac’ each other 1. 


Utilize skills rxeded 




aide . 




case aide skills. 


by case aid« s. 


2. 


The process of instruc- 


2. 


Trainees use resource 2 . 


Test teaelung tech- 




tion . 




people as necessary for 


niques . 








instruction . 




3. 


Learning and tools for 




3. 


Work as a group to 




teaching . 


3. 


Trainees reality test their 


teach each other skii 








ability to give and re- 




4. 


Utilizing tools for 




ceive instruction . 4 . 


Use good leaching 




learning . 






techniques . 






4. 


Trainees develop methods 










for transfering and utiliz- 5 . 


Learn how ro use re- 








ing information. 


source people in in- 










struction . 



1. Continue Training Case Aides. 

As the course continues, the students should accept more and more re- 
sponsibility for their training. The instructor should give little support. 
When failures do occur, the insiructor should point out v/hat would 
happen if they were working in the field as a case aide. 



II. Use Resources. 

The instructor should help trainees identify technical assistance tnat 
could help them with training (i.e., probation officers. Health Depart- 
ment Aides, Police Department personnel, welfare clerk, etc.). These 
courses may need to be held at night for the convenience of the instruc- 
tor. Help trainees be creative in their instruction methods by asking 






"is this the best mc*thc/J o£ prescutiny this inateri:!! ?" , 

III. Use Whcit is Teugiit. 

The insti'uctor wilJ need to provide opportunities for trainees to use what 
they are being taught. When possible, trainees should be used in other 
NewStart groups as an aide or instructor on specific iiiaterial, 

IV. Develop On the Job Training, 

The most important learning will take place when the trainee has the op- 
portunity to practice what he is learning. Develop "on-the-job trainirKJ 
programs “ for as many trainees as possible. These need not be in a 
Welfare Department (although it is best), but explore other possibilities. 
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nvsj: r/ 

B. RLTAir rrn:c- 

TIVBLV WITH 
CIJKIJiS 
InslTucior Gvido 



TR^iiAnicG OUTUUi: 



co!'rn.:rf 



PROCESS 



ODTEC'm'L'S 



1. Behavior change end 
modification . 

2. The concept of change. 

3. Motivation and behavior. 

4 . Obsen^ation , program , 
and change. 



1. List family behavior 
that v/ould need rnodi- 
fi cation. 

2. List methods of modi- 
fication . 

3. Discuss the role of mo- 
tivation in changing 
behavior. 

4. Discuss liking the client 
and not liking his be- 
havior . 

5. Develop a list of pos- 
sible encounters v/ilh 
clients as behavior 
problems and what 
could be done. 



1 . Understand the prob- 
lems of clients. 

2. Develop molheds of 
coping with clients' 
behavior problems. 

3. Utilize information and 
skills in dealing with 
clients with problems. 

4. Develop a background 
for understanding needs 
of clients. 



I. List Behavior Needing Change. 

As trainees continue to observe clients , they v/ill become m.ore skilled in 
noting behavioral differences. The instructor should have the trainees now 
discuss which types of behavior they think should be modified or changed. 
Do all trainees agree as to which types of behavior should be changed ? 

II. List Methods of Changing Behavior. 

We have all at some time tried to change the behavior of another person. 
Have trainees discuss v/ays in which they have tried to change or modify 
another person's behavior. How successful were the trainees in making 



any change ? 



Examples : 



A. 

B. 



Changing behavior by using discipline. 
Clianging behavior Ijy using suggestion. 



C. Changing behavior by using involvement in different situations. 



D. Changing behavior by example. 

III. Discuss Motivation. 

The instructor should have the trainees discuss the role of motivation in 
changing behavior. What m.akes a person change? What makes a person 
want to change? Is it possible for a person to change v/ithout becoming 
involved as a participant in the action? Is it possible to change behavior 
without wanting to change ? 

IV. Discuss "Love" and "Like". 

The trainees should discuss v/hether there is a difference betv/een "loving" 
and "liking". Is it possible to both love and not like a person at the same 
time? Trainees should ask themselves the question if they could, as case 
aides, like a client while at the same time not like the client's behavior. 
Would it be more helpful to the client if the client is liked in spite of his 
behavior ? 

The instructor should have trainees give examples from their own lives, or 
. -from the observation of others, in which they have liked a person but not 
liked what he was doing. Have trainees discuss v/hat could have been done, 
during situations that they describe, to have changed the person's behavior. 



Ncv/StGrt 



PHASE P/ 

C . WORK HAR- 
MONIOUSLY 
Wrri3 STAFF 
Instructor Guide 



TRfilNING OUTLINE 



CONTENT 

1. The v/elfcire system. 

2. Relationship of sen/- 
ices and systems of 
welfare . 

3 . The welfare organization , 
function, and methods. 

4. Coordination of welfare 
services. 



PROCESS 



1. Discuss with agency ad- 
ministration the organiza- 
tion of the welfare system 

2. Visit various Vvelfare a- 
gencies to learn about the 
system of welfare. 

3. Research and report on 
the welfare system; local 
to national, private and 
public. 

4. Design a welfare system 
that V70uld fill the needs 
of the community. 



obti:ctivt:s 



1. Understand the com- 
plex nature of the 
welfare system. 

2. Utilize research 
methods . 

3 . Appreciate the role of 
the welfare administra 
tion. 



I. Discuss Organization of the Welfare System. 

The instructor should have trainees obtain an organizational chart of the 
v/elfare system, listing agencies from the local to the national level, in- 
cluding both public and private. Have a resource person, such as a v/el- 
fare administrator, visit the group and tell about the organization. How 
many agencies are included in one district, or are all in one district? 

What are the different divisions, and v/hat are they called? 

II. Visit Various Welfare Agencies. 

The instructor should have trainees arrange to visit various agencies within 
their district. All the various departments of the agency should be covered. 






34- 



including aid to children, cnipioyinent, insurance, health service, etc. 
Trainees should report back to the group end discuss their findings. 
Were any private or parochial agencies included ? Are th.ey given the 
same cooperation as the public agencies ? 

III. Design a Welfare System. 

The trainees should have thoroughly rosearciied the existing welfare 
system before designing one of their own. Using the information ob- 
tained, the trainees should design a welfare system of their choosing. 
Vvkhat would they add to the already existing welfare system? Are there 
services or programs that are no longer needed? 



o 

ERIC 



^5 



NewStart 



TlU'JNIK’G OUTLiNL 



pij/isi: p; 

D. USKPOTL'Iv- 
TIALS or SE I.F 
Instructor Guide 





COM'^’EHT 




PROCESS 




OBIECTWES 


1. 


Being a welfare worker. 


1. 


Rank the group as to 


1. 


Make assessment of 








learning most to learn- 




training gains. 


2. 


Awareness of impact 




ing least about being a 








on clients. 




case aide. 


2. 


Relate effectively to 












group members . 


3, 


Giving and receiving 


2. 


Discuss the ranking and 








feedback. 




how members need to 


3. 


Understand impact of 








change. 




clients during stress 


4. 


The magic of service. 








situations. 






3. 


Role play situations re- 












garding clients: case 


4. 


Reality test dedication 








aide encounters and video 




to being a case aide. 








tape for feedback. 










4. 


Discuss why being a case 












aide is important. 










5. 


Rank members on most 












dedicated to being a case 












aide to least dedicated. 






I. 


Rank Group for Learning 


• 










The instructor will now 


have the trainees rank each other 


as 


to who has 



learned the most about being a case aide, to those Vv^ho have learned the 



least. After any ranking, a discussion should be held about the ranking. 
The instructor should encourage the trainees to talk about how they need 
to change, and v/hat they v/ill do about it. 

II. Role Play Client - Case Aide Encounters. 

The instructor should have trainees role play encounter situations betv/een 
client and'case aide. These may be situations as discussed previously. 



or ones tiie trainee?^ may have obsorvecl v;hilc visiting families or reGoino 



cases . 



Example: Welfare aid recipient does not receive a payment ana confronts 
the case aide; 

A family member is arrested by police and case aide goes to inform family; 
A family member needs medical attention and refuses to go co the doccoi . 
Role playing should be video taped for feedback. 

III. Discuss Importance of Case Aide. 

Have trainees discuss why being a case aide is important. 



A. Does it give a purpose to life? 

B. Does it give dignity to life ? 

C. Is it rev/arding ? 

D. Do you give service to your community? 

IV. Rank Group for Dedication. 

The instructor will have trainees rank each other as to who is the most 
dedicated to being a case aide down to the trainee who is least dedicated. 
Have trainees discuss the ranking cind how they feel about it. Discuss 
how action is related to dedication. V/as the trainee v/ho v/as rated high- 
est in dedication also the person who participated the most? Does a 
dedicated person always become actively involved ? 
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PHASE IV 

E . RELATE El-FEC- 
TIVELY WITH 
WELFARE AND 
COMMUNITY 
Instructor Guide 



CONTENT 

1. The non-participant 
view of welfare. 

2. The Community Meeting. 

3. Concept of non- support. 

4. Analyzing meetings. 



tpjmning outline 

PROCESS 



1. Design a questionnaire 
for community members 
who are not related to 
the welfare system. 

2. Research views of com- 
munity members regard- 
ing present welfare 
system. 

3. Design a meeting ob- 
servation form for a 
community meeting. 

4 . Visit a community group . 

5. Report to the Training 
Group on observation of 
Community Ivleeting. 



OBTECTTvES 

1 . Understand importance 
of involvement in 
learning and support. 

2. Utilize research to 
plan programs. 

3. Understand variations 
in the role of the case 
aide. 

4 . Work with community 
groups . 



I. Design Questionnaire. 

A community may have many members who are not actively involved in its 
welfare system in any way. The trainees should develop a questionnaire 
that they could use for information regarding the interests of these people 
in the v/elfare system. Are the non-participants interested in the welfare 
system, and if so, how much? Do the non-participants feel that they 
should help pay for the local welfare system? Many more questions should 
be developed on the questionnaire. 






II. Research Community Views. 

The trainees should use their completed questionnaire on the views Oi 
non-participants in the welfare system. The instructor should have 



trainees question members of the community, or perhaps some of their 
friends and relatives ivho are non-participants. The trainees should 



report their findings back to the group. 

A. How do the views of others compare with their own as case aides? 

B. Are the views of others similar to the views the trainees held at the 

beginning of this course ? 



III. Design Meeting Obseiwation Form, 

The instructor snould have trainees develop an observation form to be 
used v/hen attending meetings. What items should be observed during 
a meeting? Attendance, interest, purpose, purpose accomplished, etc 

IV. Attend Meeting. 

Trainees should visit a community group and use the observation form 
they have developed. Any group meeting in the community will serve 
the purpose, such as a Rotary, City Council, Hospital Board, etc. 

The trainees should report their observations to the group. 









A. UXn.I2E CASl 
AIDE w=>KIU.S 
Instructor Guido 



TRiJNHvG outline 



CONTENT, 



I, Pi'actico C3SC Side skills. 



2. Use skills to increase 
sJdlls , 

3. Critique case aide 
skills . 



PROCESS 

1. Practice, case aide skill 1. 
ill actual work situation , 

2. Practice case aide -skills 2. 
in simulated situations. 

3. Critique skills on the job. 

3. 

4. Simulate job interviev/s 
and other encounter 
situations . 

4. 



OBT ECTIVT.S 

Develop confidence 
in being a case <iide. 

Predict situations that 
case aides might en- 
counter . 



Prepare for situations 
that case aides might 
encounter. 



Be ready for job 
interviews . 



5 . Increase skills in 
areas where needed . 



I. Develop Job Practice Situations. 

Trainees need to practice their skills in job situations. Trainees need the 
opportunity to be in the Welfare Agency and serve as case aides . Trainees 
should be placed in the Welfare Department for a few days, and then have the 
opportunity to compare their experiences with other trainees. Observation c.nd 
Work Sheets should be developed to help the trainee improve his s<;ill . 

II. Develop Confidence. 

lYainees need to feel like they can really be of help as a case aide. When the 
trainee has a chance to practice and then be helped by fellow trainees and 
by the case aide instructor, he will not be under the threat of being "alone " 

in the field. 

III. Discuss Experience, 

Trainee should discuss what experience in the field means to him or her. 



ERJC 






A. Wii:.*. c*:lditlon;il training it; nceacd : 

B. \Vh it trairiing v*u;> important? 

C. liov.* dl'i this expcrir-nce holp? 

An opL-n discussion should helij the trcinuc- boconio more confident in his job. 

IV. Rank end Rnto. 

As the results of the field experience , rank v/hich skills are the trainees most 
comfortable v/ith, and which ones cire best used by the trainees. 

V. Continue On the Job Training. 

The more practice the trainee has, the more comfortable he will be when he gets 
to work. To provide for comfort, the field experience needs to be associated 
v^rith support from the New Start Training. Group discussion, instructor follow- 
up in the school, and observation critique can provide for support of the trainee 



before he is in the real job situation. 



VI. Learn How to Be Interviev/ed . 



er|c 



Each trainee school- experiences a job inter/iew before an actual interview is 
arranged. Simulate an entire interview starting with making an application and 
concluding with a rejection or acceptance. Use video tape to help the trainee 
see how he is seen by the interviewer. 

A. Does the trainee look and talk like a case aide? 

B. Would the trainee now hire himself as a case aide? 
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PHASn V 

B. liUJuL LITL'C 
Ti\T.i V WITH 
CLli:Xl 

Instmctor Guide 



TIGUVIaG OUii.lAi: 



coktf:;! 



1. The W'cHcire intorviev/ 
from the client's 
viewpoint . 

2. Helping progress 
to continue . 



PROCK3S 



1 . Outline a typical welfare 

interview from the 
client ' s vi ewpolnt . 

2. Outline a typical 
client's day outside 
of his association 
with the welfare 
department . 

3 . Discuss expecta- 
tions of clients. 



OBTC CTIVES 

1. /^ork effectively with 
clients . 

2. Understand various 
case aide roles with 
clients . 

3. Use learned skills 

in working with clients. 



I. Outline a Typical Day From the Point of View of the Client. 
Make up a list of a typical day (activities) . 

A. Leisure time. 



B. Work time. 



C. Association v/ith the Welfare Worker. 

D. Association with other families. 

E. Association v/ith family members. 

What is the 'welfare department really like as far as the clients are concerned? 
Talk to clients to get their point of view . 

II. Discuss Client's Expectations. 

What do clients really expect out of life? 

A. What do clients expect of their family? 

B. What do clients expect of the v/elfare v/orker ? 

C. What do clients expect of case aides? 




•» 



ITJ . Work with Olieuts . 

IV ii in cos -should cMKorioiico clients in <: nuinbcr of situciions st wonc^ 
in the conimunity, private agencies, leisure tinio, churches, as well as 
their homes. 

A. How is this infornuition hedpfui? 



B. Whcit is the. trainee learning? 
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C. WORK 

MOiJIOUSLY 
WITH STAFF 
Instructor Guide 



TRAirarrc outliiv 






CONTEKT 



PROCESS 



OBTECTWES 



1, The v/elfare stciff 
relationship. 

2, The expected staff 
roles in welfare 
situations . 

3, Vv^orking with others. 

'4 . Motivation in work . 



1. Role play a typical wel- 
fare staff meeting. 

2 . Identify various roles wel- 
fare staff assume during 
staff meetings. 

3. Attend a welfare staff 
meeting and discuss 
v/hat took place. 



1 . Understand the roles 
of welfare staff mem- 
bers in meetings. 

2. Identify the case aide 
role in associating 
v.dth v/elfare staff. 

3 . Accept responsibility 
for being a case aide. 



4. Discuss the role of the 

case aide as a functioning 
member of a welfare staff. 



5. Rank order the trainees as 
to v»rho Is the most motiva- 
ted to be a case aide and 
who is least motivated. 

6. Discuss the ranking. 



I. Role Play a Welfare Staff Meeting. 

Assign role.s as to function of members of a welfare staff (director , case 
V/orkers, community workers, secretaries, etc.). 

A. Outline a problem that could be discussed during a typical staff meet- 
ing. (There is too much money being wasted in giving aid to children). 

B. Use video tape to focus on roles members played as to function and 
process. 

C. Did staff members also assume roles as group members as well as 



staff members ? 



II. Attend e V/elfarc Staff Aieotiiivj. 

The instructor sliould try to arrange for members of his group to attend a 
welfare staff meeting. Make up an observation sheet before the meeting 



and discuss "what happens" with the trainees after the meeting 



III. Discuss the Trainee's Role in the Staff Meeting. 

The instructor should reality test how the trainee v/ill behave in welfare 
staff meetings as well as in other staff relationships. 



A. \¥hat will be the expected role of the case aide in the welfare staff 



meeting ? 

B. What will be the expected role of the case aide in other staff rela- 
tionships ? 

IV. Rank Order on Motivation. 

Trainees need to feel and understand the importance of motivation to suc- 
ceed. The trainees should rank order on motivation to be a case aide. 
Following the ranking discuss what the ranking m.eans and v/hat should 
be done. 
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1 



Newstart 



CONTENT 



TR/‘\!KTKG OUTLINE 



PHASE V 

D. USE or POTEN- 
TIALS or SELF 
Instructor Guide 



PROCESS 



OBIECTIVTS 



1. Plan for future. 

2 . Variation of Goal . 

3 . Emp] oyment . 

4. Assess future. 



1 . 



2 . 



3. 



4. 



Develop a plan for 1 . 

getting a job as a 
case aide. 

2 . 

Develop a list of 
jobs that arc similar 
in scope to a case aide. 

3. 

Design a plan for contin- 
uing education and training 
as a case aide. 

4. 

Establish short-term 
educational goals. 



Realize the need for 
continuing education. 

Discover additional 
opportunities for 
placement. 

Assessment of con- 
ditions for succeeding 
as a case aide. 

Plan productive future. 



5. Force Field Analysis of 
conditions for and against 
succeeding as a case aide. 

I. Trainees Plan Future. 

What does the futrue hold for the trainee? How can he get a job as a case 
aide? These questions v/ill need the support of the New-Start Placement 
Staff. The on-the-job training program could lead to employment, but v,^hat 
other contacts could be utilized for employment? 

II. Plan alternatives . 

The trainees will need to have other jobs developed that they could work at 
using case aide skills. The instructor should help trainees develop a list 
of jobs by calling in other placement specialists. 

A. What jobs are. similar in scope to a case aide? 

B. Is having the skill of a case aide helpful in getting jobs outside of the 
welfare field ? 

C. Is confidence in oneself helpful? 




III. Pl^in Educcition. 



Trainees need to improve their own education. Trainees should establish 
educational goals for themselves. Trainees should select courses that would 
help them increase their skills. 

A. Where is cidditional education available? 

B. How will additional training help? 

C. What does the trainee need to do to succeed? 

IV. Force Field Analysis. 

Trainees should continue to reality'- test being a case aide. Develop a 
Force Field Analysis of conditions for succeeding as a case aide and 
against succeeding as a case aide. 

A. What needs to be done as the result of the analysis? 

B. What conditions can be changed? 

C. How can the trainees control conditions for the future? 
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